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One of the most important things I have learned is that underlying assumptions pervade beyond 

student preparation. Oftentimes ability and clarity are assumed. To combat this assumption, I actively 

interrogate my practices and reflect on the intentionality of my choices including course and module 

learning objectives down to learning module systems and assigned class materials. Furthermore, I have 

sought out extensive training to reduce my biases and create a more equitable learning environment for 

students. When building classes, I utilize universal design for learners; when scaffolding classes, I deploy 

the Applying Quality Matters Rubric (and I am APPQMR certified); when considering content, I center 

the stories of those traditionally underrepresented or ignored in history; when advising students, I 

empower them to tell their story and challenge the assumptions they place on the reader or reviewer.  

As a teacher, I frame my work in challenging assumptions at all levels in, and out, of the physical 

or digital classroom. As a first-generation student, I know firsthand the assumptions made about 

students, the preparation they may have experienced and bring with them when attending college. The 

challenges I faced compelled me to gain greater familiarity with higher education pedagogy practices as 

an instructor at a research I, Hispanic-Serving institution that serves a diverse student body. Since 

beginning graduate school, I have sought out new strategies to improve the learning experience for 

students in my classes. As a discussion leader, grader, instructor, and fellowship writing advisor, I have 

gained extensive experience in different formats, ranging from one-on-one, small groups, and large 

classes, and modalities ranging from in-person to asynchronous online, and most recently live-

synchronous online via video conferencing software. Finally, I sought out a College Teaching Certificate 

to glean more training and practice in evidence-based teaching and learning practices that I can deploy 

to evaluate and reflect on my classes and/or fellowship advising work with students.  

    As a historian, I most enjoy the research process and want to pass this along to students, especially 

the joy of a lightbulb moment and the rush of searching for and finding a document in the archive. 
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Oftentimes, it is assumed that students know how to use the library website, identify the difference 

between a primary and secondary source, or examine a source to ensure it is credible. In class, I strive to 

engage as active participants in the learning process through hands-on research activities that ask them 

to learn and practice transferable skills that will serve them in other classes, their graduate studies, or 

future careers. I want students to question historical narratives and the underlying assumptions they, or 

others may have about an event and it’s meaning. One assignment I designed gives students the 

freedom to select any research topic they wish and develop a research proposal with a short annotated 

bibliography of 5 secondary and primary, and at least one digital (history or humanities) source, so long 

as it was connected to the class topic, Race and Class in Latin America. This experiential learning 

assignment allowed students to build a foundation of research skills, including searching and identifying 

sources, close reading, analysis, synthesis, proposal development, and presentation style as they 

progress through the semester. Additionally, students utilize numerous online tools including the library 

website, how to conduct searches, Desire2Learn (a learning management system), and VoiceThread (a 

tool for more active collaboration). Most importantly, it encouraged students to explore a topic they 

had an interest in, which led to more interesting topics than if they were more limited in scope or if 

topics had been assigned.  

In my fellowships advising practice, I deploy some of these same foundational historical skills to 

teach students the nuances of grant application, writing skills, and revision techniques. Almost every 

fellowship requires some form of personal statement, so it’s imperative that students learn to tell their 

stories to an unknown reader. To help students approach fellowship/grant writing, a unique writing 

style, I ask them to start by reflecting on their formative experiences through journaling and free writing 

exercises. Students also perform a close reading of their CV or resume to note foundational experiences 

that both complement their future goals and align with an award mission or goal. Throughout the 

process, students revise their materials based on multi-level feedback, from me, their academic 
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mentors, and peers. The intention of this process is to teach students writing skills that will serve them 

beyond a particular scholarship application, and to encourage them to ruminate on the things that drive 

them.    

 


